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ABSTRACT

This study aims to explore the reconstruction of educational management,
focusing on value-based leadership and reflective supervision to enhance
teacher performance. Despite various managerialreforms, optimizing teacher
motivation and professional competence remains challenging. This research
employs a convergent mixed-methods design, integrating quantitative
surveys and qualitative phenomenological approaches among educators
and school leaders. The findings reveal that integrating ethical leadership
values such as integrity, empathy, and visionary guidance significantly
transforms the organizational culture. Reflective supervision models foster
a collaborative rather than evaluative environment, thereby increasing
intrinsic motivation and continuous professional development among
teachers. Furthermore, establishing an emotionally and psychologically
supportive workplace culture directly correlates with improved teaching
efficacy. In conclusion, reconstructing educational management through
ethical and value-based frameworks offers a sustainable solution to elevate
teacher performance and overall institutional quality.
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INTRODUCTION

Education in the 21st century faces complex
transformations, demanding institutions to adapt to
rapid globalization and digitalization while maintaining
their foundational values. Within this dynamic
environment, educational management plays a highly
strategic role in determining institutional success,
particularly in fostering teacher professionalism and
performance (Majir et al., 2021; Suryadi, 2022; Ying,
2026). Teachers are the vanguard of the educational
process; thus, an effective management system must
create a conducive climate, motivate instructional
innovation, and encourage continuous professional
development. Global leadership practices increasingly
emphasize the importance of advocacy, policy
implementation, and the embodiment of diversity
and equity in decision-making processes to create
inclusive environments that address contemporary
challenges such as technological disruption and
inequality (Alabay et al., 2024; Bilbokaite &
Bilbokaité-Skiauteriené, 2024; Kaakandikar & Soni,
2025).

In the context of value-driven and moral character-
based educational institutions, management extends
beyond mere administrative functions. It represents
the application of managerial processes grounded
in ethical values such as justice, professional
responsibility, and collaborative consultation.
Teachers in these educational settings are not merely
knowledge transmitters but also moral exemplars,
meaning their performance is deeply intertwined
with moral dedication and ethical work standards.
(Husni, 2022). Within this framework, value-based
leadership has been positioned as a system that shapes
behavior, motivation, and a conducive work climate.
This concept is fundamentally based on core ethical
traits: truthfulness and integrity, trustworthiness,
communicative advocacy, and visionary wisdom.
(Juhji et al., 2025; Purnomo, 2025; Syah et al.,
2023; Wajdi, 2015; Wasehudin et al., 2024). These
principles serve as a foundation for leadership that
transcends operational efficiency to achieve moral
and professional transformation. (X. Wang et al.,
2025).

Conceptually, this
framework emphasizes

value-based leadership
three core dimensions:

humanization, which focuses on human dignity;
empowerment, which liberates individuals within the
school community; and ethical transcendence, which
enhances moral and professional quality. Recent
scholarship affirms that these core values must
be internalized through consistent, participatory
leadership practices. (Adzhar et al., 2025; Anggraini
& Bahri, 2025; Badarwan & Supriadin, 2021). While
transformational leadership has been shown to
significantly enhance teachers’ job performance
through job satisfaction and self-efficacy (Dinata
& Andriani, 2025; Indayanti & Malik, 2023; Nafi’a &
Gumiandari, 2022). The specific integration of deeply
rooted ethical values with reflective supervision in
culturally rich educational contexts requires further
exploration.

Complementing this leadership paradigm is
the concept of reflective supervision, which moves
beyond traditional inspectorial approaches to
embrace dialogic, developmental, and human-
centered practices. Reflective supervision involves
supervisors and teachers engaging in collaborative
inquiry to examine instructional practices, identify
areas for growth, and co-construct professional
knowledge. This approach aligns with the ethical
emphasis on open communication and visionary
wisdom, creating spaces for meaningful professional
dialogue that respects teachers’ autonomy while
fostering continuous improvement. When integrated
with value-based leadership, reflective supervision
becomes a powerful mechanism for translating ethical
values into pedagogical excellence, ensuring that
teacher development is both professionally rigorous
and morally grounded. Transformative leadership
practices, which share common ground with reflective
approaches, emphasize critical consciousness and
dialogue to help educators understand and challenge
oppressive structures, thereby fostering more
equitable and inclusive learning environments.

Despite extensive scholarly discourse on ethical
and value-based leadership across various educa-
tional contexts, a persistent gap remains between
theoretical ideals and empirical realities. Consistent
empirical evidence demonstrates that leadership
grounded in strong ethical values positively influ-
ences teacher performance. Several recent studies
affirm a significant positive relationship between
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value-based leadership and teacher performance,
work motivation, and job satisfaction in culturally
rich educational institutions. These findings support
the argument that leadership demonstrating integ-
rity, honesty, openness, and emotional intelligence
enhances professional commitment, collaboration,
and the quality of educational services, including
classroom instruction, mentoring, and evaluation.
Furthermore, ethical leadership has been shown to
significantly enhance teacher competence and help
free human resources from the status quo, encourag-
ing innovation and goal achievement.

However, the empirical reality in many state se-
nior high schools and value-driven educational
institutions reveals a significant disconnect be-
tween these positive research findings and actu-
al management practices. Educational manage-
ment in these contexts tends to remain highly
administrative, rigid, and bureaucratic. Issues
such as weak academic supervision, sub-opti-
mal reward systems, and a lack of continuous
professional development programs often lead
to stagnant teacher performance and demoti-
vation. While previous studies have highlighted
the positive correlation between school manage-
ment effectiveness and teacher competence, as
well as the impact of principal supervision on
work motivation, there remains a noticeable gap
in comprehensive approaches that holistically
reconstruct managerial practices through the in-
tegrated lens of ethical leadership and reflective
supervision.

To address this stagnation, a fundamental
reconstruction of educational management is
urgently needed. This reconstruction involves a
paradigm shift from control-oriented bureaucracy
toward participatory, collaborative, and human-
centered systems. Contemporary research indicates
that value-based management and ethically
grounded leadership significantly enhance teachers’
organizational commitment, job satisfaction, and
overall institutional productivity. The integration
of ethical leadership principles with reflective
supervision practices offers a promising pathway for
such transformation, addressing both the moral and
professional dimensions of teacher development.

Developing cultural competency and a global mindset
is also critical for leaders to operate effectively in
multicultural educational environments, including
understanding diverse cultural paradigms and
leveraging these insights to foster inclusive practices.

Therefore, this study aims to explore the recon-
struction of value-based educational management to
enhance teacher performance by integrating ethical
leadership and reflective supervision frameworks.
By analyzing the integration of ethical leadership
principles, reflective supervisory practices, and val-
ue-based organizational culture, this research seeks
to provide empirical insights and a sustainable frame-
work for elevating teacher professionalism and in-
structional quality. Emphasis on the internalization
of ethical values, collaborative leadership practices,
and sustained reflective evaluation will constitute
the central pillars of this research framework. More-
over, the necessity of contextualizing policy, training,
and school culture will be examined to enable ethical
leadership and reflective supervision to function ef-
fectively in improving teacher performance and over-
all educational quality.

METHODS

Study Design

This study employed a convergent mixed-methods
research design, integrating both quantitative and
qualitative approaches to provide a comprehensive
analysis of the research problem. (Creswell & Poth,
2018). The quantitative phase utilized a cross-
sectional survey to measure the correlation between
value-based educational management and teacher
performance. Simultaneously, the qualitative phase
adopted a phenomenological approach to explore
the lived experiences, meanings, and practical
implementation of these managerial practices among
educators. This methodological integration allowed
for the triangulation of empirical statistical data with
in-depth contextual insights

Participants and Setting

The research was conducted across five state
senior high schools in a regency in Indonesia. These
schools were specifically selected as they represent
educational institutions with a strong emphasis
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on character building and value-driven education.
The quantitative population comprised 180 active
teachers. A proportional random sampling technique
was applied using Slovin’s formula with a 5% margin of
error, resulting in a final sample of 124 respondents.
The demographic profile of the respondents consisted
of 60% females and 40% males, with an average age of
38 years. Regarding educational attainment, 70% held
Bachelor’s degrees and 30% held Master’s degrees,
with an average teaching experience of 10 years. For
the qualitative phase, informants were selected using
purposive sampling, comprising school principals,
vice-principals of curriculum, senior teachers, and
district school supervisors. Qualitative sampling
continued until data saturation was reached

Data Collection

Quantitative data were collected using a validated,
closed-ended questionnaire comprising 30 items on a
5-point Likert scale. The instrument was designed to
measure three primary variables: the implementation
of value-based educational management, teacher
performance, and instructional success. Qualitative
data were gathered concurrently through three
primary methods: (1) in-depth, semi-structured
interviews with the purposively selected informants
to delve into leadership styles, supervision
practices, and organizational culture; (2) participant
observations to capture the actual managerial and
instructional climate within the schools; and (3) a
documentation study reviewing official records such

as Annual School Work Plans, teacher performance
evaluation reports, and academic supervision logs

Data Analysis

The quantitative data were analyzed using descrip-
tive statistics to determine the mean scores of the
variables, followed by inferential statistics utilizing
a simple Pearson correlation test to examine the
relationship between educational management and
teacher performance. The qualitative data were ana-
lyzed systematically using the interactive model pro-
posed by Miles, Huberman, and Saldana (2019), which
includes data reduction, data display, and conclusion
drawing/verification. The trustworthiness and rigor
of the qualitative findings were established by fulfill-
ing the criteria of credibility, transferability, depend-
ability, and confirmability through source and meth-
odological triangulation. (Miles A. Michael; Saldana,
Johnny, 2019). The trustworthiness and rigor of the
qualitative findings were established by fulfilling the
criteria of credibility, transferability, dependability,
and confirmability through source and methodologi-
cal triangulation. (Guba & Lincoln, 1994).

REsuLTs

Demographic Profile and Distribution of
Respondents

The quantitative phase of this study involved 124
teachers selected proportionately from a total
population of 180 teachers across five state senior
high schools in a regency in Indonesia. The distribution

Table 1: Distribution and Demographic Profile of Respondents (n = 124)

Category Classification Frequency (n) Percentage (%)

School Distribution School A 31 25.0
School B 19 15.3
School C 30 24.2
School D 31 25.0
School E 13 10.5

Gender Female 74 60.0
Male 50 40.0

Educational Attainment Bachelor’s Degree (S1) 87 70.0
Master’s Degree (52) 37 30.0

Age Mean = 38 years Range: 28-54 years

Teaching Experience Mean = 10 years Range: 3-25 years

International Online Journal of Education and Teaching, ISSN - 2148-225X - Jul - Sep 2026 97



Ahmad Rifaudin, et al. : Reconstructing Educational Management Through Value-Based Leadership
Enhance Teacher Performance

of the sample and the respondents’ demographic
characteristics are summarized in Table 1.

Quantitative Findings: Descriptive and
Correlational Analysis

Descriptive Analysis of Variable Levels
The descriptive statistical analysis revealed that the
overall implementation of educational management
across the observed institutions was in the “Good”
category, with a mean score of 3.85 out of 5.00 (SD
= 0.42). The highest-rated indicators were related to
ethical work values, including role modeling (mean =
4.12), honesty (mean =4.08), and responsibility (mean
= 4.05). Conversely, indicators related to program
planning based on performance evaluation (mean =
3.38) and the optimization of academic supervision
(mean = 3.40) scored below the average, indicating
a procedural rather than a developmental approach.
In terms of teacher performance, the overall
mean score was 3.90 out of 5.00 (SD = 0.38). Teachers
demonstrated exceptional strengths in personality
competencies (mean = 4.15) and social competencies
(mean = 4.05). Pedagogical competencies recorded a
mean score of 3.85, while professional competencies
scored 3.75. However, the scores highlighted a critical
need for improvement in instructional technology
mastery and teaching method innovation, which
recorded a lower mean score of 3.55.

Correlation Analysis
To test the relationship between the two main

was conducted. The results demonstrated a strong,
positive, and statistically significant correlation
between the implementation of value-based
educational management and teacher performance
(r = 0.68, p < 0.01). This finding statistically
confirms that the more effective implementation of
managerial principles, the higher the levels of teacher
performance. The coefficient of determination (R? =
0.46) indicates that the implementation of educational
management can explain 46% of the variance in teacher
performance.

Qualitative Findings: The Management
Reconstruction Model

While the quantitative data established a significant
correlation, the qualitative phase derived from in-
depth interviews with 15 informants (principals, vice-
principals, senior teachers, and school supervisors)
and classroom observations identified the specific
areas requiring reconstruction. Informants collectively
expressed that current management practices remain
highly bureaucratic and administrative rather than
developmental. Based on the thematic analysis of
the qualitative data using the Miles, Huberman, and
Saldana (2019) framework, an effective reconstruction
model for educational management encompasses five
core dimensions, summarized in Table 2.

Value-Based Leadership
Informants emphasized the need for a shift from
authoritative control to a servant-leadership model

variables,

a simple Pearson correlation analysis

that emulates values. A senior teacher explained:

Table 2. Summary of Qualitative Findings: Dimensions of Management Reconstruction

Dimension

Key Characteristics

Supporting Informants

Value-Based Leadership

Exemplary role modeling, empowering teachers,
dialogic communication, and servant leadership

Principals, Senior Teachers

Reflective Supervision

Coaching-based approach, continuous mentoring,

teacher self-assessment, and developmental feed-

back

Supervisors, Vice-Principals

Holistic Human Resource Manage-
ment

Integrated professional development (academic,
spiritual, emotional), capacity building

Principals, Teachers

Ethical Work Culture

Teaching as intrinsic dedication, intrinsic motiva-
tion, commitment to quality (itgan)

Senior Teachers, Supervisors

Value-Based Reward System

Recognition of integrity and moral responsibility,
not only academic outputs

Teachers, Vice-Principals
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“Previously, the principal only gave orders.
Now, we need a leader who listens more and sets
examples. That makes us feel comfortable and
motivated.” (Senior Teacher, School C)

Another principal added:

“Leadership is not about power. It is about trust.
If teachers see us as honest and trustworthy, they
will follow willingly.” (Principal, School A)

Reflective Supervision

The findings revealed that current supervision
practices are perceived as administrative checklists
rather than developmental processes. A school
supervisor noted:

“Supervision should not be about finding faults. It
should be a dialogue where teachers reflect on their
own teaching, and we help them grow.” (Supervisor,
District Office)

A vice-principal of curriculum elaborated:

“We need a coaching culture. When | observe
a class, | sit with the teacher afterward, ask what
they think went well, and we discuss improvements
together.” (Vice-Principal, School D)

Holistic Human Resource Management
Informants stressed that professional development
programs must integrate spiritual and emotional
growth alongside academic competencies. A teacher
expressed:

“Workshops are helpful, but we also need
programs that strengthen our moral character
and character. Teaching is not just a job; it is a
calling.” (Teacher, School B)

Ethical Work Culture

The cultivation of a workplace ethos where teaching
is perceived as a profound dedication emerged as a
crucial dimension. A senior teacher shared:

“When we view our work as a profound dedication,
we do not need external pressure to perform well.
The motivation comes from within.” (Senior Teacher,
School E)

Value-Based Reward System

Informants highlighted the inadequacy of current
appraisal systems that focus solely on quantitative
outputs. A teacher explained:

“The current reward system only looks at
numbers, such as how many students passed, how
many lesson plans we submitted. However, what
about a teacher’s honesty, dedication, and care for
students? Those should also be recognized.” (Teacher,
School C)

Integration of Quantitative and Qualitative
Findings

The integration of both data sources reveals a coherent
narrative: while the quantitative correlation (r =0.68)
confirms the importance of Value-based management
for teacher performance, the qualitative findings
explain how and why this relationship operates.
Specifically, the low scores in academic supervision
(mean = 3.40) and instructional technology mastery
(mean = 3.55) from the quantitative data align
perfectly with the qualitative call for reflective
supervision and Value-Based Leadership. The five
dimensions identified qualitatively provide the
actionable framework for transforming the current
bureaucratic management into a value-based system
that can elevate teacher performance holistically.

DiscussionN

This mixed-methods study confirms that the
reconstruction of educational management is not
merely an administrative necessity but a strategic
prerequisite for enhancing teacher performance. The
integration of quantitative and qualitative findings
provides a comprehensive understanding of how and
why value-based management influences teacher
performance in educational institutions.

The Strength of the Relationship between
Value-based Management and Teacher Performance

The quantitative analysis revealed a strong pos-
itive correlation (r = 0.68, p < 0.01) between the
implementation of value-based educational manage-
ment and teacher performance. According to Cohen’s
(1988) guidelines for interpreting correlation coeffi-
cients, this value falls within the strong category (r
> 0.50), indicating that improvements in manageri-
al practices are substantially associated with higher
teacher performance (Cohen, 1988). The coefficient
of determination (R? = 0.46) further indicates that
the implementation of educational management ex-
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plains 46% of the variance in teacher performance. In
comparison, other factors, such as individual motiva-
tion, principal leadership styles, and organizational
culture, account for the remaining 54%.

This empirical evidence aligns with and extends
previous research. Anggraeni et al. (2025) found a
significant positive correlation between Value-Based
Leadership and teacher performance in schools,
demonstrating that teachers who perceive strong
moral and professional support from school leaders
demonstrate higher instructional effectiveness and
classroom engagement. (Anggraeni et al., 2025).
Similarly, Juhji et al. (2025) consistently reported
that transformational, visionary, and Value-Based
Leadership collectively influence job satisfaction and
performance among (Juhji et al., 2025) Madrasah
Ibtidaiyah teachers in Indonesia. The consistency
of these findings across different educational levels
strengthens the validity of the observed relationship.

The qualitative findings illuminate why this
correlation exists and how it operates in practice.
The qualitative evidence reveals that Value-Based
Leadership transforms the motivational basis of
teacher performance from extrinsic compliance to
intrinsic dedication, a mechanism that quantitative
data alone cannot capture.

Transformation from Compliance Culture
to Intrinsic Motivation

The five-dimensional reconstruction model
identified in this study, Value-Based Leadership,
reflective supervision, Holistic Human Resource
Management, Ethical Work Culture, and value-based
reward systems, collectively address the gap between
current bureaucratic practices and the aspirational
ideals of education.

Value-Based Leadership emerged as the
foundational dimension. This finding corroborates
the work of Purnomo (2025) and Ghazali (2023), who
positioned the four traits, integrity, trustworthiness,
open communication, and visionary wisdom as
essential for moral and professional transformation
in educational institutions. (Ghazali, 2023; Purnomo,
2025). Nafi’a and Gumiandari (2022) similarly
demonstrated that Value-Based Leadership improves
teacher performance through role modeling and
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capacity building. (Nafi'a & Gumiandari, 2022).
The qualitative data from this study extend these
findings by showing how Value-Based Leadership
creates psychological safety and professional trust.
When leaders exemplify integrity and transparency,
teachers begin to internalize those same values
organically.

Reflective supervision represents the second
critical dimension. The low quantitative score for
academic supervision (mean = 3.40) aligns with Yusuf’s
(2023) observation that educational management
in many educational institutions remains highly
administrative and bureaucratic (Yusuf, 2023). The
qualitative findings suggest that current supervision
practices are perceived as inspectorial rather
than fostering growth. This contrasts sharply with
the reflective, dialogic approach advocated by
contemporary scholars. When integrated with Value-
Based Leadership, reflective supervision becomes, as
Hidayat (2023) describes, a “human-centered system”
that respects teacher autonomy while fostering
continuous improvement (Hidayat, 2023).

The transformation from a compliance-oriented
culture to intrinsically motivated professionalism
is evident in teachers’ narratives about Ethical
Work Culture. When educators view their work as
an intrinsic dedication, the motivation comes from
within, reducing the need for constant external
monitoring. This finding resonates with Zainuddin
and Husni’s (2022) assertion that teachers in settings
are not merely knowledge transmitters but moral
exemplars (murabbi), whose performance is deeply
intertwined with spiritual dedication. (Husni, 2022). It
also supports the conclusions of Al-Mutairi (2021) and
Mulyono (2020) that spiritually grounded leadership
significantly enhances organizational commitment
and job satisfaction. (Al-Mutairi, 2021; Mulyono,
2020).

Value-based reward systems address a critical
gap identified in both quantitative and qualitative
data. The low scores for program planning based on
performanceevaluation (mean = 3.38)indicate systems
that focus solely on quantitative outputs. Mutamimah
et al. (2025) and Adzhar et al. (2025) emphasize that
internalizing values through consistent, participatory
leadership practices requires recognition systems
that honor both professional achievement and moral
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integrity. (Adzhar et al., 2025; Mutamimah et al.,
2025). Consequently, a teacher’s honesty, dedication,
and care for students must be recognized alongside
academic metrics. This finding extends the work of
Fuad et al. (2025) and Hilmi et al. (2025), who argued
that Value-Based Leadership must be accompanied
by organizational structures that reinforce its values.
(Arifin et al., 2025; Fuad et al., 2025; Hilmi et al.,
2025).

The integration of these five dimensions creates
what Dinata and Andriani (2025) term a “Value-
Based Leadership model for quality enhancement.
(Dinata & Andriani, 2025)Unlike transformational
leadership, which focuses primarily on organizational
goals, Value-Based Leadership adds the spiritual and
ethical dimensions that are essential in educational
contexts. Wang et al. (2025) and Virgana and Fitriani
(2025) have demonstrated that transformational
leadership enhances teacher performance through
job satisfaction and self-efficacy. (Qiumeng, 2025; G.
Wang et al., 2024; X. Wang et al., 2025). However, the
present study suggests that Value-Based Leadership
accomplishes this while also addressing teachers’
spiritual needs and moral development, a distinction
that is crucial for moral character-based institutions.

Implications for Institutional Policy

The findings of this study carry significant implications
for Institutional policy at both institutional and
systemic levels. First, at the institutional level,
principals must transition from a control-oriented
paradigm to a transformative and spiritually grounded
leadership style. This requires not only training in
Value-Based Leadership principles but also structural
support for reflective supervision practices. As
Fitriani et al. (2022) demonstrate, the internalization
of values through principals’ behavior shapes school
culture and character education in schools. (Fitriani
et al., 2022).

Second, teacher professional development
programs must be reconceptualized to integrate
spiritual, emotional, and academic growth. The low
scores on instructional technology mastery (mean =
3.55) indicate a need for ongoing capacity building
that addresses both the technical and ethical
dimensions of teaching. Indayanti and Malik (2023)

emphasize that Value-Based Leadership positively
impacts teachers’ work motivation and engagement,
but the availability of meaningful professional
development opportunities mediates this impact.
(Indayanti & Malik, 2023).

Third, at the systemic level, the Ministry
of Religious Affairs should consider integrating
spirituality-based management training within
the national leadership curriculum for madrasah
principals. The strong correlation (r = 0.68) between
Value-based management and teacher performance
provides empirical justification for such policy
initiatives. Furthermore, as Anggraini and Bahri
(2025) and Badarwan and Supriadin (2021) argue,
values must be operationalized through consistent
policies that support participatory decision-making
and collaborative school cultures. (Anggraini & Bahri,
2025; Badarwan & Supriadin, 2021).

Finally, the five-dimensional reconstruction model
offers a framework for institutional self-evaluation
and improvement planning. By assessing their
current practices against these dimensions, schools
can identify specific areas requiring attention and
develop targeted interventions. This approach aligns
with Muslihah’s (2025) finding that the relationship
between Value-Based Leadership and teacher
competence varies across contexts, underscoring the
need for contextualized implementation strategies.
(Muslihah et al., 2025).

CONCLUSIONS

This study concludes that overcoming bureaucratic
stagnation in educational management requires
a holistic, value-based reconstruction. The
integration of a five-dimensional model comprising
Value-Based Leadership, reflective supervision,
continuous Holistic Human Resource Management, an
internalized Ethical Work Culture, and a value-based
reward system was strongly positively correlated with
teacher performance (r = 0.68). Transitioning from a
control-oriented paradigm to a spiritually grounded,
participatory leadership model systematically fosters
intrinsic motivation and pedagogical excellence
among teachers. For policymakers, particularly
educational authorities, integrating these spirituality-
based management principles into national
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leadership training is highly recommended to elevate
institutional competitiveness. Finally, future research
should expand this mixed-methods framework across
broader geographical areas and diverse educational
levels to enhance the generalizability of the value-
based management reconstruction model.
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